Teaching Pilgrins to Wal k
Brett Webb-M tchel

Abstract: This article follows the creation and inplenmentation of
a Christian theol ogical sem nary course, "The Education of
Christian Pilgrinms,” in which the purpose was to teach students
to teach nenbers of a church to be and becone a consciously
"pilgrimChurch.” This article will cover the genesis of the
course, creating a syllabus for this course, the actual
pi |l gri mage which the students and professor went on at the
concl usion of the course, and nodifications to the course.
The Probl em
The genesis of the course, "The Education of Pilgrinms" began with
two problens that energed while | was teaching another graduate
course on human devel opnental psychol ogical theories in Christian
education at Duke Divinity School, Duke University. The first
probl em arose when offering a postnodern critique of the secul ar
t heori es of human devel opnental psychol ogi es: the focus on the
aut ononous i ndi vidual who is caught up in a mnd-centered way of
bei ng, growi ng along a series of foundational, universal pre-set
stages, in which the theories made little use of the body, |et
alone spirit, and thus fragnenting the human person. | was
| ooking for a constructive alternative to these social scientific
theories that was nore theologically informed and focused on the
i ndi vidual as a nenber of a faith community, in which the body

and spirit, as well as mnd, are what grows, in ways that may or



may not fit the larger society's norns. The idea of Christian
pilgrimge as an alternative view kept returning as | read the
t heme of "passageway” and "road"” in various theorist's
constructions of human devel opnent.

The second probl em arose fromthe pedagogy of the course
itself. | lectured, provided small group discussions, showed a
vi deo here and there, and assigned journaling and group projects
to be conducted outside of class, but the students' attention on
matters of growth and change in their ow |ife seened
di sconnected fromthe passionate narratives of pilgrins' lives we
were reading. Reading weekly journals fromthe various cl asses,
reveal ed the tentative, fragile connection between the fabric of
the students' lives as pilgrins, and the material being read,
| ectured about, and studied in the course presented as ideas
about the theol ogy, anthropol ogy, and sociol ogical influence of
Christian pilgrins. The students were adroit at picking apart
t he theol ogi cal nuances of the pilgrimge narratives, quick to
di scuss the possible heretical points in various book passages.
Yet the students couldn't-or didn't want to-see the connection
between the narratives we were reading and their life narratives
as Christian pilgrins.

The renmedy to this problemwas not through | onger reading
lists and investigatory studies in a library, centered upon the
broad thenme of Christian pilgrimage. | was intrigued with

expandi ng ny resources fromreading lists and videos, to include



phot ographs and ot her visual and expressive arts on pilgrinmage,
and also with teaching the course itself differently. | hoped to
teach the students that they are pilgrins and that the narratives
we were reading were stories of people nore |ike us than unlike

us, because these were other pilgrins with whom we shared the

same goal. Working out of the assunption that Christians are, as
Christ's followers, literally and figuratively on a pilgrimge to
t he ki ngdom of God, | cane to understand that the education of

Christian pilgrins mght best be taught by inmrersing the students
in the practice of a pilgrinmage by going on a pilgrinmge. |
nmyself, amon a pilgrinage as a teacher, a mnister, a
parent...as a Christian. What would it look |like to teach a
course on pilgrimge while enbarking on a pilgrimge with
students in which I, the professor, mght be a facilitator a few
"steps" ahead of the students, but with the perspective that we
are all on pilgrimge as Christ's pilgrimpeople, open to the
surprises that we, students and teacher alike, will find al ong
the way? It would nean practicing with renewed vi gor Paul o
Freire's social praxis, conmunity-centered approach of teaching
with students rather than the one-way, student-centered approach
of students receiving an education fromthe professor.

The | dea:

The resolution to both problens cane from an experience of
pilgrimge in northern New Mexico. Over a period of six days,

and over one-hundred mles, | walked with a group of thirty other



pil grims--peregrinos--behind a six foot cross with a crucifix of
Jesus on it, fromCostilla, New Mexico, to El Santuario de
Chimayo. As a white, nmale, Protestant, | |earned much in a short
span of tinme wal king with Hi spanic-Anmericans and Native American,
Roman Catholic men. The way | was nentored as a pilgrimand the
growt h | experienced anong young and old nen convinced ne of the
power of the pilgrinmge as a place, a community of people, and an
activity of body, mnd, and spirit that encouraged nuch grow h
anong the pilgrins.

VWhat did | learn? Christian pilgrinmage incorporates a
communal sense of ourselves as we are nenbers of Christ's body;
pi | gri mage focuses on the body as well as mnd and spirit;
pilgrimge as a Christian may be different for each person,
dependi ng upon the needs, interests, and desires of the pilgrim
and upon the accommodating nature of the Christian community; and
Christian pilgrimge clearly assunes that the Holy Spirit is
active in the earthly sojourn of Christians.

Participating in a pilgrinmge encouraged nme to pursue a nore
schol arly study of the background of pilgrinages. | cane to
appreci ate how nmuch the word "pilgrint denotes a commobn concept
used in many religions and cultural contexts around the world.
One exanple is the Muslimtraditional trek to Mecca and the
prescribed rituals of the Hajj. |In the Japanese Shinto
tradition, the garden is a place of pilgrinmge, while others

choose to pursue the clinb to M. Kanji in Japan (Wstwod, 1997,



148, 159). Pilgrimge is also a phrase used broadly in nodern
Anerican vernacular, e.g., the pilgrinage to Elvis' G acel and
mansi on in Tennessee, people cruising H ghway 66 in the American
west, and novies of John Wayne with his toss of the phrase,
"Howdy, Pilgrim™

|"ve conme to appreciate that what distinguishes these
pil gri mages fromone another is the genesis and the destination
of the journey, the purpose of the pilgrimge or pilgrim the
geographi cal context, the religious faith of the pilgrins, the
span of tine, the necessary gestures perforned on the pilgrimge,
and the peopl e and unexpected events pilgrins neet along the way.

As human devel opnental theorists focused on growth, one of
the core thenmes of Christian pilgrinage is a grow ng
under st andi ng of what one believes: Christian pilgrinmge holds
the possibility of growh as insight into the fabric of the
richly textured life in the body of Christ itself. For sone,
visiting the religious sites in the Holy Land nay be a catal yst
for gromh as a person places his or her life-story in the very
pl ace where the stories of Jesus weeping or Paul preaching to the
masses were first lived and then told. Ohers understand that
pilgrimage in the Christian faith neans reading the Psalns daily,
listening to the prophets, wal king with the Gospel, noving at
one's own pace while trying to live the Gospel. Al of these
practices give persons-as-pilgrinms reason enough to pause and

exam ne their hearts. For still others, pilgrinage is a tine to



prepare oneself for |eaving honme, famly, or occupation in order
to sonmehow pay penance for one's sinful ways on earth as one
prepares for being swept up into heaven's gates. John Bunyan's

"Pilgrim in APilgrims Progress, hoped for absolution and a

home in God's kingdom a hope that was shared by ny students.

In the nedieval Christian church, the growth of hope that
was fostered along the pilgrims way was in the possibility of
| ncarnation, the hope of w tnessing the physical presence of
Christ in this time and place. Victor and Edith Turner note that
pilgrims were drawn not only to the Holy Land and Rome, but to
pl aces closer to where they lived, where sone had visions of
healing, |ike Lourdes in France, or where the relics of the
saintly martyrs of the Church are preserved, such as Santiago de
Conpostela in Spain. The cathedrals and churches where these
relics were deposited were considered shrines; as shrines they
were often perceived as a "hot-line" to God (Turner and Turner,
1978).

VWil e pilgrimge remains an inportant practice in the Roman
Catholic Church, that is not the case for many mainline
Protestant Christians. That is why pilgrimage is all nystery for
many of ny Protestant students because it is not part of the
Protestant tradition's core practices. This is due, in large
part, to Martin Luther who declared: "All pilgrimges shoul d be
stopped. There is no good in them no conmandnent enjoins them

no obedi ence attaches to them Rather do these pilgrinmges give



countl ess occasions to conmt sin and to despise God' s
commandnent s" (Davi es, 1988, 98-99). Luther understood

pi |l gri mages as an extension of the theol ogy of "good works" or
"wor ks righteousness,” an attenpt to earn God' s grace through
one's good works, rather than through faith, l|earning to accept
the free gift of God's salvific |ove. The sale of indul gences
along the pilgrimge routes also did not win Luther's heart.

| nstead, Luther believed that what pilgrins to Rone, Jerusal em
and Santiago de Conpostela found riveting, could also be found
when one diligently read psal ns, the prophets, the CGospel, and
Paul's letters, pausing to reflect upon the circunstances of
one's own soj ourn wherever the one m ght be.

Refl ection on the historic practices of Christian pilgrinmge
hel ped ne shape a Christian education course in three ways.
First, the course re-clainmed the practice or performnce of
pi |l gri mage, thereby providing students a new franmework for
understanding all the intricate, challenging changes in the
breadth of one's entire life today as part of their pilgrinmage.
Pilgrimage offers students a perspective that one's life is part
of a larger gathering than one's imredi ate context: our inherited
narrative began before we cane into the world. Furthernore, our
narrative continues to unfold even after death in the kingdom of
God.

Christian pilgrimage is a communal activity, in which we

share a conmmon narrative with the other nenbers of the body of



Christ. Personal stories of growmh are inextricably connected
with the story of other Christians and Christ's story. Education
of Christians in the life of the Church is enhanced if we
consi der ourselves on an earthly pilgrimge as nenbers of
Christ's body, much |ike John Bunyan's "Pilgrint in Pilgrims
Progress, who is on his way to the "Celestial Cty" fromthe
"City of Destruction.” |In other words, as a teacher in the body
of Christ | hope to teach Christians to learn to live life as a
pilgrimin the mdst of the unexpected course of |ife events,
rather than telling them about what they m ght expect away from
the scene of actual transformation and growmh. This demands a
new ki nd of pedagogy: imrersing the teacher and students alike in
the literal and figurative practices of being on a pilgrimge
towards God's kingdom Wth pilgrimge as both a way to
under st and education, and as an education in the ways of God's
peopl e, Christian education itself is thereby nore than a
separate academc field, separate from biblical studies,
t heol ogy, or history, is nore than learning a variety of theories
and pedagogical tools, and is nore than an intellectual pursuit.
It is teaching a performance of gestures which incorporate
practices that involve the physical body as well as the m nd and
spirit, and thus is also a spiritual journey as we pray for
continual guidance by the Holy Spirit. The class thereby
under stands that Christian education--or the education of

Christians--is to involve a literal com ng together of God's



peopl e, noving together as Christ's body upon the pilgrims road
inthis time and this place, with God' s kingdom as our common
destinati on.
The Decision and the First Step:
To sumup a | engthy course proposal, the goal of this Christian
education course was to |lead students in |earning the craft of
teachi ng Christians about what Benedictine sister Joan Chittister
refers to as the "Jesus-life" as pilgrins on a pilgrimge in and
as the body of Christ, to the kingdomof God. The problemis
that often tinmes educating Christians has been reduced to
teaching and learning in a certain place, building, and
classroom wth the accoutrenments of the nodern secul ar
cl assroom including video nonitor, a black or white board, or
power point, conmputer generated projectors for teaching purposes.
Thi s approach has kept many "l and | ocked," |eading us to forget
that what we are learning is nore than nere rhetoric or
met aphori cal | anguage ganmes, but the necessary skills or gestures
that we may need to enploy as people on the nove, wal king with
Jesus Christ, as urged to do so by the Holy Spirit. Thus an
assunption about teaching is that inherent in being Christians is
that we will be noved by the Holy Spirit, whether one is being
conforted or made unconfortable, and whether one's pilgrimage is
an interior journey of the Benedictine or a physical noving. In
ot her words, the course is intended to teach students to consider

both the rhetoric and the practice of Christian pilgrimge as a



way of educating Christians today.

The pedagogi cal strategy for reaching the above goal
i ncludes reading carefully and patiently a series of Christian
pilgrimge narratives. Wth the intent of inmrersing students in
the stories of pilgrins, | chose randomy a series of readings,
but read themin chronol ogi cal order, beginning with the fourth

century diary of Egeria's Travels, WIlliamDalrynple's tale of

re-tracing the sixth century traveler John Mdschos and his pupi

Sophronius the Sophist in Fromthe Holy Mount, and The Age of
Bede and Bede's account of the life of Sts. Aidan and Cut hbert

fromthe seventh century; CGeoffrey Chaucer's Canterbury Tal es,

John Bunyan's Pilgrims Progress, and the nineteenth century

Russian tale, A VWay of a Pilgrim W also viewed sone novi es on

vi deo-tapes. W listen to the discourse between characters on

pi | gri mage, develop the plot of a pilgrimage itself, and discuss
the rich themes of Christian pilgrimge. Students gain an
intellectual grounding and share understanding of the general
characteristics of many Christian pilgrinmges, both in the past,
the present, and its portent for the future.

The first time in teaching the course was sonething |ike
this: The pedagogy at the beginning of the course was that common
to a graduate student academ c sem nar: five white nmale students
met once a week in a small classroomaround a common table, with
assignments of reading an essay or chapter in a book on the

subject of Christian pilgrimge, with discussions |ed by either
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t he professor or one of the students, with a final paper on
"Christian Education and Christian Pilgrinmge."

In teaching with this strategy of each individual reading a
text silently before comng to the semnar, ready to verbally
discuss it in the sane room around the same table, at the same
hour during each week, | found that while we were | earning the
intellectual history, biblical know edge, and theol ogi cal nuances
of Christian pilgrinmage, it was not necessarily affecting the
very lives of the students in any tangi ble or concrete ways.
Wiile these third year Divinity and Th. M students appreciated
the stories we were reading, they were reading themas historical
texts and not as stories of living saints. Students thought that
these historical texts had little to do or learn fromin
confronting conplex issues in our nodern |lives. Furthernore, we
were reading themnot as a comunity, sharing our insights in a
col | aborative manner, but as individuals who were conpeting with
one another to win the teacher's praise. Lastly, while our
intellectual curiosities were peaked, the course renmai ned but one
course amd a busy schedule in a theol ogical sem nary.

After a few weeks of classes, | began to incorporate what |
call an "imersion approach” to educating Christians. By
i mrer si on approach | nean a pedagogi cal strategy where one
teaches a practice or gesture in a specific context by show ng
t he student the gestured practices by using the very living

context--a physical place, space, people, current events, and
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time--and the gestures associated with the thriving, active life
in the context. This is nore involved than a course in which one
conponent is "hands-on," or part of a sequence of "experiential

| earning," e.g., incorporating a field education experience in a
sem nary classroomoutside the field education site. Rather,
propose that, like Christian baptism in the imersion approach
teacher and students alike are totally i mersed, subnerged,
covered over conpletely by the active, |ife-sustaining context
itself. In turn, one profoundly absorbs the life in the living
context frombeing in the very nexus of a gesture-filled context,
the intricate performances of a culture, like the body of Chri st
on pilgrimage. Al learning, all knowng is action, with little
if no luxury of tinme or space for passive reflection, for any
reflection itself is novenent of m nd, body, and spirit;
reflection is an action, e.g., reflecting on pilgrinmage is a part
of the pilgrimage itself, and not set apart fromit.

For an exanple of an imersion approach with teaching
Christian pilgrimage, | incorporated sone of the unique
performance of gestures which |I discovered to be transformative
of nmy life in wal king through northern New Mexico, to see if this
woul d change how we were readi ng and understandi ng these texts,
fromreading themfor their intellectual nmerit as individuals, to
readi ng and absorbing themw th our mnd, body, and spirit as a
community of Christian pilgrinms. This would include taking the

students on an actual pilgrinmge so that they would have a
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physi cal, enotional, communal, and spiritual understandi ng of
Christian pilgrimage itself, hoping that they woul d understand
t hensel ves to be pilgrins of Christ at the end of the course.

| began to apply sone of the imersion pedagogi cal practices
| learned fromthe pilgrinmage in New Mexico to the sem nary
course. First, students began each weekly session by |eading and
participating corporately in a witten norning prayer, adapted
fromthe | onger norning prayer provided by the Archdi ocese of
Santa Fe, New Mexico, for the pilgrimge to Chimayo. Morning
prayer included such things as a reading of Psalns, the
recitation of the Canticle of Zechariah, and praying in unison
the Lord's Prayer.

Second, because it was an early norning course, students
were responsible for bringing in snack or breakfast food for the
ot her students in the course. They brought in everything from
bagel s and coffee, to sweet rolls and orange juice. The food was
usually set in the mddle of the arge cormmon table. W
di scovered together that the sharing of food, passing it around
the table, and conversations that ensued hel ped build
rel ati onshi ps and new friendshi ps anong the students in the
course. Eating together weekly becane an integral part of
becom ng nore like a community of pilgrinms, and less |like a
academ c class of a teacher and students. Though |I was still the
mentor, the facilitator of the class on pilgrinmge, there was a

slight shift in the power dynam c between us as we becane nore

13



teacher with student through the sharing of food, and each
other's stories.

Third, we read primary pilgrinmage narratives rather than
secondary sources about pilgrinmage, including with the parti al

i st suggested above: Dorothy Day's Long Loneliness; George

MacDonal d's The Golden Key; T. S. Eliot's Four Quartets; Belden

Lane's Solace in Fierce Landscapes; and the Cifts' The Archetype

of Pilgrimge. The novies on video that we watched i ncl uded

Central Station, a Brazilian filmabout a woman's pilgrinmage wth
a young boy to his true honme. As we discussed these readings in
class, | instructed the students to join ne in relating these
stories to our nodern lives, out of the belief that how t hese
pilgrinms |earned to be pilgrins may be a simlar educational
process for our lives as well.
Thi s connection between the reading and our |ives was

fostered by the weekly journals each kept throughout the course.

In one part of a weekly journal | asked the students to react to
the reading or novie we just read or watched. The second part of
the journal was to keep track of our own pilgrimge within the
course in light of the readings for each week. | asked the
students to reflect on ways the rhetoric and practice of
pilgrimge was starting to frane their life stories. The hope
was that in retrospect we would each | ook back on these journals
and see in what ways the stories of people' s lives we read were

shapi ng or determ ning our nodern lives as Christ's followers, as
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we were slowy becom ng pilgrins ourselves. Throughout the
senmester, students started to refer to thenselves as "pilgrins,”
who are on a specific trek, follow ng Christ.

Fifth, while the students in the course net at first in one
of the classroons in the Divinity School building of Duke
University itself, | began to take the students to other parts of
the University. This started because our classroomwas being
used one norning for a previously schedul ed event at the Divinity
School. But the dislocation and novelty of discussing the
readings in a small coffee bar at the student center at Duke
Uni versity gave an unpl anned feeling of being on pilgrinage
ourselves. It only made sense since novenent is inherent in the
performance or practice of pilgrinmage. W suddenly felt |ike
people on the nove. Fromthis incident, we branched out to other
pl aces around the Durham North Carolina area, including a
student's town-house and a | ocal diner.

Movi ng around hel ped the students feel as if they were
pilgrims in a way, by not nmeeting in the sane place twice in the
senester and praying norning prayers and di scussing the issues of
Christian pilgrimage in very public places, |ike a coffee bar or
diner, or in a nore personal place, like a honme. The ritual of
eating together, norning prayers, traveling in cars to various
| ocal es, wal ki ng together, and heated, heart-felt, and joyous
di scussions in which we connected our life pilgrinages to the

pilgrims stories we were reading becane the famliar and stable
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el ements of the class that was al ways on the edge of the
unexpect ed.

The cul m nation of the course was not the final term paper
per se, but a class project: the students and I went on a two day
pil gri mage from Snow Canp to Durham North Carolina, a distance
of twenty-eight mles. The pilgrinmage becane the high point of
the course as we all |earned to expect the unexpected | essons of
life, thanks to God's Spirit who taught us nmuch about oursel ves
and our community. It was on the pilgrinmage that the readings,
the novies, and the narratives of the students canme together and
t he students' and professor's |lives were changed forever.

The Pil gri mage

In the follow ng descriptive narrative, I will show in what ways
the students and the professor incorporated readi ngs and

t heol ogi cal | essons fromthe course, as well as nonents along the
way in which our bodies were marked, and the unexpected nonents
that occurred along this two-day pilgrinmage that nmade us both
depend upon the Holy Spirit, and cone closer together as a
community of pilgrins:

9:00 AM, Thursday, Chapel Hill, North Carolina. W gather

t ogether at the church where we will sleep this evening. The
"Bl essing of the Pilgrins on their Departure" is read before we
| eave on the pilgrimge itself:

Brothers and sisters, as we set out, we should rem nd

oursel ves of the reasons for our resolve to go on this holy
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pilgrimge. The place we intend to visit is a nonunent to

t he devotion of the people of God. They have gone there in

great nunbers to be strengthened in the Christian way of

l[ife and to becone nore determ ned to devote thenselves to
the works of charity.

Most of our |uggage and sl eeping bags are left in the
sanctuary area of the church, along with the evening neal
preparations in the church's kitchen, as we woul d be stopping
here for the evening before heading into Durham W took a
student's mnivan to a United Methodi st Church in Snow Canp, a
few mles northwest from Chapel HIl.

9:30 AM: We begin this twenty-eight mle trek with
unusual | y warm weat her for Decenber. Like the pilgrinage to

Chi mayo, we wal ked in single file along the roadside, alternating
anmong the six of us the task of holding the six foot cross of
Christ nmade frombranches that fell froma large oak tree. W
chose the cross as a synbol for us to renmenber and the public to
know we were on a Christian pilgrimge. Every thirty mnutes the
group either spent time in silent contenplation, or talking anong
ourselves. Every hour we would stop just to sit and rest.

12: 00 Noon: We stopped for lunch along the roadside. W ate
sandwi ches, along with sone trail mx, sipping fromthe bottles
of water we had brought along with us. This was all we needed
for the tinme being. The camaraderie anong the pilgrinms was

genial, due in large part to having been in class together for
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fifteen weeks. W still had no idea of what to expect during
t hese two days.

The first encounter with the unexpected was when a deputy
sheriff stopped us abruptly. The deputy sheriff said there had
been a call placed by one of the homeowners who |lived al ong the
roadway because they were suspicious of six young white nen
wal king with a cross in this largely African American
nei ghborhood. It was only then that it dawned on ne that a cross
being carried so prominently in this part of the United States
usual ly had to do with racist, Ku Klux Klan activities. Carrying
a cross in northern New Mexi co was not as unusual or politically
charged as carrying a cross in North Carolina, with a disturbing
hi story of burning crosses on people's lawns |ate at night over
the issues of race. The action of carrying the cross brought
forth thought-provoki ng, heart-wenching chall enges.

| entered the sheriff's car where the deputy sheriff asked
about the purpose of the walk with the cross. He asked if | had
a parade license or permt, and told himno. | also assured him
that we weren't parading or protesting anything, but on a
Christian pilgrinmage as a class project on pilgrinmage. He jotted
down ny nane, nane of the place where | worked, ny Dean's nane,
and hone phone nunber. The sheriff told ne he did not renenber a
time when there was a group of Christian pilgrinms walking this
particul ar road.

The other pilgrinms and | tal ked about this encounter, not
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sure if we were being checked out for infringenent of church and
state issues. A connection between the readings and our lives
and this pilgrimge was made as the students nmade reference to
the civil rights marches of the 1960s and the civil disobedi ence
of Dorothy Day that we read about in class. W were genuinely
surprised that we coul d have been seen as peopl e having anything
to do with the Klan. Yet this wouldn't be the only tine that the
raci al tension of the Southeastern part of this country and
Christian pilgrinmge would confront each other during this trek.
3:00 P.M We wal ked al ong Franklin Street in Chapel Hll, which
is the main thoroughfare for the University of North Carolina-
Chapel Hill. 1t is not a street unaccustoned to seeing
protesters for one cause or another, displays of great exuberance
when the a University's sports teamw ns, or other cultura
public fads. Sone University students, faculty, and staff,
t owmnspeopl e and tourists, adults and children pointed at us as we
wal ked silently along on the sidewal k with our six foot cross.
Now and then soneone woul d wave at us; another person stopped and
genuflected in front of the cross as we wal ked by; yet others
woul d give us the "peace" sign or reached out to shake our hands.
In the city block, the unexpected confronted us again: three
men, all African-Anerican, older, holding a small white box in
one hand, on which was witten the nessage that they were
homel ess and hungry, and that they needed noney for the com ng

evening. "Have any spare change, m ster?" said one of the
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beggars to the pilgrimholding the cross in the front of the
line. The student holding the cross stopped in his tracks, and
we stopped with him "Wat do we do?" asked the befuddl ed
student to the rest of us in the group. A chorus of "I don't
knows," lasted a long mnute while the people begging waited
patiently, smling at us, watching silently as we tried to figure
out what we were going to do. Then the student holding the cross
| ooked at the cross itself, and it dawned on himthat he should
do what Jesus would do in this situation: engage the nmen in
conversation, listen to what they wanted, and probably give sone
noney to themas well. Each one of us dug into our pockets, put
sonme noney in each person's box, and spoke a few words.

The inmportance of this unexpected | esson was | ost on no one.

| was surprised that it took such a long tine for these

students--all of whomwere in their third or fourth year of
sem nary studies--to figure out what should be done in this
situation. Wile | wanted to tell themwhat to do, | chose
instead for themto learn fromthis experience. It was a
"teaching nmonment" in which the unpl anned and unpredictabl e
provi ded a wealth of educational opportunities of the m nd, body,
and spirit.

| was equally surprised at the unanimty of the generous
response as we all placed coins and dollar bills into their
boxes. W each said sonething |like "Have a good day," or

sonet hing rat her unremarkable as we |eft, unable to figure out
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what to say as a response to the nagnani nous | esson given to us
this day. The Presbyterian Church (USA) where we were staying
overnight was only two mles fromthis event, giving us plenty of
time to reflect and di scuss being stopped by the deputy sheriff
and neeting those who are hungry and honeless "pilgrins.”

On the way to the church we tal ked about one of the
t heol ogi cal virtues learned along this pilgrinmge, that these nen
were--for us--Christ, as we |learned to performthe gestures of
Scripture of Matthew 25:36, 40: "I was hungry and you gave ne
food...whatever you do to the |east of these in ny famly you do
to me"(NRSV). Again, students nmade the connection between the
readi ngs and the unpl anned events along the pilgrinmge. Draw ng

fromBunyan's Pilgrims Progress the students tal ked about how,

like "Christian,” we neet people along the way who provide

unpl anned |l essons to learn fromas we actively exegeted the
Gospel of Matthew contextually and ecclesiologically. W were
struggling with the passage of Scripture with nore than our
intellectual gifts but with our very lives, fromthe tinme and

pl ace where we were standing, as we faced those who were hungry
and honel ess and we responded to the request, by giving noney to
t hose who were begging. W did so against the clains of sone in
society that this noney m ght not be spent for food or housing.
Qur gestures were tied--directly or indirectly--to the Gospel
according to Matthew in the very context of Franklin Street.

Mor eover, | observed that the students were trusting each
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other nore readily as they all grappled with the text not as
i ndi viduals but as a community of pilgrins who had spent al
senester reading various pilgrimge narratives and sharing
aspects of our personal lives openly with one another. W gave
noney as a group, not as individuals, and then di scussed what we
encountered in giving noney to those who are poor.
6: 00 P.M Muich of the discussion continued that evening while we
were preparing, eating, and cleaning up after dinner. | observed
students referring to other readings fromtheir theol ogical
studi es as we di scussed whether or not there were matters that
focused on "church versus state" in the deputy sheriff's inquiry.
We wondered al oud what the men were doing with the noney we gave
them that day. W discussed the power the teacher exercised in
letting themlearn fromthe experience itself. W also discussed
the power of the cross of Christ in this southeastern American
cul ture versus the southwest Catholic culture of New Mexico. W
refl ected upon the power inherent in being white men wal king with
the cross in this tinme and place, and how "synbolical ly" charged
is the cross of Christ, with many different interpretations.
Such unpredictable | earning went beyond the controll ed behavi oral
objectives of many syllabi | had witten in ny lifetinme as a
t eacher and professor.

Pul 1'i ng sl eeping bags and pads together in the mddle of the
church's sanctuary, one of the students asked if we could spend

the rest of the evening sharing our Canterbury Tales with one
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anot her. Chaucer's "dare" to tell a good story about our |ives
while on the pilgrinmage was the agenda for the evening.
observed how pilgrimge narrative and personal |ives net each
other in that nonent. One by one we shared sone of the events
that revealed the | essons we had learned fromlife. Each
narrative went on for fifteen mnutes, after which group nenbers
responded with questions. Each story was particular to the
person, the only ground rule was that it be truthful and be about
one's owmn life. Even in the sharing of our lives, each man
becane nore vul nerable as we each shared intinmate stories with
others. W were continually being shaped into being nore like a
conmuni ty.
7:00 AM Friday norning: After w appi ng up sl eeping bags and
pads, eating breakfast, and cleaning up, we then started on the
trek to Durham al ong a mgj or highway. W were to be net at
twel ve noon for lunch with Father David of |Immacul ate Conception
Catholic Church in Durham our destination for our trek. W had
wal ked sixteen mles the first day, leaving twelve mles this
day. During the nmorning traffic rush there were nmany stares and
peopl e pointing fingers at us. The weather was warmw th no
rain.

We turned off the major highway onto a secondary road.
There we were stopped by two young African American nen in an old
white Buick Lesabre sedan. The passenger in the car rolled down

his wi ndow and yell ed: "Wat are you doing with the cross?" Wen
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| told himit was a class project, he wanted to know which cl ass
for what school. Satisfied with nmy answer, the driver made a U
turn in the road and drove away quickly. Racismcane to the fore
again as we carried the cross in this Klan-shrouded terrain. Six
white guys with a tall cross wal king through this part of the
country, where African Americans have been | ynched by sone

m sqgui ded religious zealots, were not a conforting presence. |
observed that we were immersed in a story of racismthat preceded
our pilgrimge this day.

We continued to walk on the crunbling roadway to Durhamw th

t he sane schedul e that we practiced the day before: alternating
times of quiet with tinmes of talking, along with a break to sit
and eat once an hour. Wen we reached the sixth mle, one of the
students said that a foot and knee pain that he experienced the
day before was getting worse. A mle later, this student was
unable to wal k. The progress of the pilgrinmge was sl ow ng down.
A few nore yards and we ground to a halt and tal ked about what
we were going to do. Quoting the thene fromthe novie Wite
Squall which we saw in this class, we struggled with the reality
of the statenent fromthe novie: "Were we go one, we go all."
We deci ded, as a group, that one person would get his car at the
end of the pilgrimge, go pick up the student who was no | onger
able to wal k, while the rest of us noved on to the Catholic

Chur ch.

12: 00 Noon: We arrived at the Catholic Church, and the

24



hospitality of Father David. Fr. David pulled together enough
food for the gathering fromthe church's parish house kitchen,
and we were all fed well. The ailing student and driver joined
us. Around the table we shared with Father David many stories of
t he experiences which we had had on this pilgrimge so far,
amazed at all that we had experienced, know ng that the ful

i npact of the experience wouldn't be felt right away, but many
days, nonths, and years later. Even in this small exercise we
wer e obviously not the same group of people who had |eft a day
earlier: we were pilgrins.

Sonet hi ng had happened: we had becone a community at the end
of the semester, having shared together in a set of stories in
these two days in ways that could never be repeated. Fr. David
then led us all to the sanctuary of the Church where he began
this time of closure with the "Blessing of Pilgrinms After Their
Ret urn":

Qur pilgrimge has been a privileged period of graced given

us by God. We who have come in trust to this holy place are

noved with a new resolve to be renewed in heart. The
sanctuaries that we have visited are a sign of the house not
built wth hands, nanely, the body of Christ, in which we
are the living stones built upon Christ, the cornerstone.
Qur hunger and thirst satiated, the pilgrins sat in a circle in a
smal | space in the front of the sanctuary. W each reflected

upon the ways our |lives were inpacted in |less than forty-eight
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hours: bearing witness to Christ, we experienced the raci sm of
the South; we met poverty face-to-face; we reflected anew upon

the course's readings as we added our own stories to Canterbury

Tal es; and we were supportive of one another when sone people
were nost weak and vul nerable, enotionally as well as physically.
We becane a gathering of pilgrins. The pilgrinmage was over.

The Pi |l gri mage Conti nues:

In the Rule of St. Benedict, it is witten that those who nmaster

all aspects of the Rule are only at the beginning of the journey
of living the Rule (Meisel and del Mastro, 1975, ch. 73). The
same is true about teaching the course on pilgrimge. Though
have been on pilgrinmge, |led a course on pilgrimge, taught
pilgrimage in small weekend semi nars at other sem naries, there
is a heightened sense of "expecting the unexpected” and being on
t he cusp of sonething new
Preparing to teach the course again for another senester, |

am at the beginning of sonething new. Mst of the practices used
inthe first time | taught the course I would do again, like

begi nni ng each session with norning or evening prayer, reading
many of the sane pilgrimge narratives, and maintaining a weekly
journal with the students, as well as requiring a final project.
There is a need for an intellectual engagenent with the historic
and evolving practices of Christian pilgrinmge because one
confronts a plethora of pilgrinmge "kitsch” or the | anguage of

"journey" in society. Furthernore, the "capstone"” of the course
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will be a pilgrimage itself in order to engage and enbody the
rhetoric of pilgrimage in the students' very life.

There are things I will do differently when | teach it
again. First, | wll begin the course in the Dvinity School
bui | di ng, but each session afterwards will be in a different,
pre-arranged locale that is thematically associated wth the book
being read. For exanple, we will discuss the |life of the Desert

Fat hers from Bel den Lane's The Sol ace of Fierce Landscapes in the

Dur ham Rape Crisis Center; a discussion of Pilgrimat Tinker

Creek will take place after making a hike deep into the greenery
of Duke Forest; and a Seder feast will be shared after reading

Tom Wight's pilgrimge narrative to Jerusalemin The Way of the

Lord. Still reading the books in chronol ogical order, but by
nmeeting in these various |ocales which are related to the thenes
represented by the witers of these books, | hope to teach
students to learn from respond to, and live in the unexpected
ways that the readings, the places where we neet, and the people
we engage in conversation with along the way are all part of the
rich text of Christian |ife as Christian pilgrinmage.
| al so expect the students to read these narratives with an

eye on how the people in these stories becane pilgrins
t hensel ves, and what they learned fromtheir pilgrimage in life.

Each story is as different as each person who finds himor
herself a pilgrim so there is a great resource and support for

pilgrimge in these resources.
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Second, the pilgrinmage at the end of the course will be
either to a Benedictine nonastery or spiritual retreat center
near the Divinity School. One of the explicit needs of the
previous group of pilgrinms was to end the pilgrimge at a place
that was renmoved fromthe rest of their many studies, life with
famly, and all the other demands upon |life in general.

Pil grinmage beconmes a tine to disentangle our lives fromthe many
ot her demands so we can concentrate or focus on the way of the
pilgrim The concluding tinme of retreat will give students and
prof essor a chance to clarify the pilgrinmage practices they need
to adopt in the acadeny and a church.

Third, students will have the option of working on a final
project in small groups. The kind of camaraderie that often
occurs in this pilgrimge course could well be carried over into
the act of working on a final project together. The assignnment
for the final project was using the resources in the class in
creating a | ong-term educational plan for shaping and nurturing a
congregation or parish into a pilgrimchurch.

Al'l of these small pedagogi cal changes support the main
thrust of the course and this imersion approach to educating
Christians: to teach students sonethi ng about the theol ogical,
ant hr opol ogi cal, and historical genre of pilgrinage narratives,
and offer them an opportunity to engage in the practice of
pilgrimage itself. This happens best when the students and the

professor are imersed in the practice of pilgrimge for the
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entirety of the course, and then wal k together on a fifteen to
twenty-eight mle pilgrimge as the final activity. Wth this
i mer si on approach to educating Christians in the practice of
pi |l gri mage, the professor and students conme to see and appreciate
the conplexities of educating Christians not only through
intellectual discourse, but through encountering Christ along the
pilgrims way in daily lives. Wen our bodies, mnds, and hearts
are formed according to Christ in Christ's body, then our actions
may be vehicles of grace to others, as M chael Casey observes
(1996, 39). Wth sone attention to how this pilgrinmage course
will lead to the ongoing pilgrimage in life after the course is
finished, it is this professor's desire that the entirety of the
student's life is taught and nurtured for an ongoi ng pil grimge.
It is my hope that the pilgrinmge, which is our life, becones a
school in which we continue to learn Christ, what Joan
Chittister calls the "Jesus-life," who neets us in the unexpected
encounters in this world along the pilgrims way.
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